Learning Intentions and
Success Criteria:
Upgrading to Enhance
Student Performance

Community Building

Directions:
Please check in with your group by introducing
yourself then selecting and sharing an explanation of
one of the following:
– Something I am extremely proud in my practice…
– As I think about my current use of Learning Intentions
and Success Criteria…
– Students’ writing abilities…
– A specific student success this year has been…

Topical Essential
Questions
• What similarities and
differences exist between and
among learning intentions,
learning targets, and
standards/goals?
• Why does it matter?

Our Learning Intention and
Success Criterion
I can enhance my understanding of the
components of well-constructed learning
intentions and success criteria as evidenced by
meaningfully upgrades to existing practice.

Hello,
I hope everyone had a wonderful start to the new school year. Based on
feedback, I am working to ensure transparency when visiting classrooms.
Thus, just a quick message to let you know that I’ll be in classrooms for 10-15
minutes, beginning next Tuesday. I’ll be recording learning intentions and
success criteria—that’s it (no specifics on teachers’ names; just the
information). I will compile for a 6-12 look (same practice @ GMS) at our
current practice. We’ll use the data to review when we meet for our
professional learning on 10/29. Please communicate to all department
members.
Let me know if you have any questions.
Thank you—and have a great day!
Sincerely,
Patrice

Pathways
to
Success

Kids First:

DESIRED
RESULTS

We believe that all
learning begins with
meaningful relationships.
Our mission is to develop
learners who can apply
knowledge and think
innovatively as a result of
engaging in rigorous and
relevant opportunities.

How do our actions
demonstrate our belief
that all learning begins
with meaningful
relationships?

Engagement:

Teaching and Learning:

How do we engage
How do we design and
parents, families, and
facilitate rigorous and
other stakeholders in relevant opportunities to
educational pursuits?
equip learners for
success?

Set and reach high
expectations, with an
emphasis on continuous
growth for all

Facilitate understanding of Create and maintain positive
context related to current and supportive learning
academic, social, and
environments
economic conditions

Prioritize and demonstrate a
laser-like focus on enhancing
student learning and
achievement

Communicate consistent
and clear expectations
throughout the learning
process

Model expectations of valued skills and habits of mind in
collaborative adult interactions

Experience an
understandings-based
engaging curriculum,
including integration of
technology and 21st Century
transfer goals / innovative
thinking and
application/contribution
Use high-leverage assessment
practices to equip students
with the ability to apply
knowledge and meet
expectations evidenced by a
meaningful array of artifacts
anchored in rich performance
tasks

Include experiences designed to develop learners who are responsible, respectful, and
positively engaged
School District of Greenfield

With a Partner
• Discuss this question, “What are the connections
between the School District of Greenfield’s
Pathways to Success and the focus of this session?”
• Please turn and talk.

Application
Discuss and record responses to the activities to
practice these ideas:
1. List qualitative words germane to your content
area/ course
2. Identify well-crafted learning intentions; upgrade
existing to increase effectiveness
3. Identify well-crafted success criteria; upgrade
existing to increase effectiveness
4. Combining well-crafted learning intentions with
well-crafted success criteria to increase efficiency
and effectiveness
5. Deconstruct a standard in your content area

Why Are Learning Intentions and
Success Criteria Important?
“If learners are to take more responsibility for
their own learning, then they need to know what
they are going to learn, how they will recognize
when they have succeeded and why they should
learn it in the first place.”
- (An Intro to AfL, Learning Unlimited, 2004)

Learning
Intentions
What and Why

Success Criteria
How to recognize success

What Is a Learning Intention?
Learning Intention –
The learning intention for a lesson or series of lessons is a statement which describes
clearly what the teacher wants the students to know, understand, be able to do, and/or
be like as a result of the learning experiences and activities designed by the teacher.
The teacher knows why the students are engaged in a particular activity, but the
students are not always able to differentiate between the activity and the learning that it
is meant to promote. A carefully framed learning intention will direct students' attention
to the learning. The learning intention emphasizes what the students will learn, rather
than what they will do. Early in the lesson, the teacher shares this learning intention
with his or her students, either orally or in writing. The learning intention is referred to
throughout the lesson and revisited at the end of the lesson to allow the teacher to
assess student performance in order to use the results to make instructional
modifications in future lessons. Revisiting the learning intention also provides students
with the ability to self-assess to see to what degree they have met the expectation(s) of
the learning target by comparing their current performance to the expectations of the
aligned success criteria *(Adapted from the Assessment Reform Group)

What Is a Learning Intention?
“A learning intention describes what pupils
should know, understand and/or be able to
do* by the end of the lesson or series of
lessons.” (Learning Unlimited, 2004)
Learning Intentions
• Identify key learning
• Focus on transferable skills (vs. activities)
* Learning intentions can also focus on what we want
students to “be like” – we call these “dispositions”

Teacher Clarity (d = 0.75 rank 8/138)

One of the themes of Visible Learning is how important it is
for the teacher to communicate the intentions of the lessons
and the notions of what success means for these intentions
(success criteria). Fendick (1990) investigated teacher clarity,
which he defined as organization, explanation, examples and
guided practice, and assessment of student learning. The
correlation was 0.35 (d = 0.75) and the effects were larger
when students, rather than observers, rated the teachers.
Hattie, et al.

Self-reported grades: effect size = 1.44
This, the highest recorded influence in the study, simply means that students predict
their performance – usually accurately – on their past achievement. If these
predictions are too low – and often both students and teachers’ expectations will, on
past performance, predict too low, then limits will be set on what is achievable.
If students are genuinely involved in setting goals and short or medium term targets
(ie success criteria) that they believe will help them reach these goals, then their
predictions and achievement is very likely to be higher. In order to predict
accurately, students must clearly understand the expectations and what success
looks like.
Carol Dweck’s work on fostering a Growth Mindset indicates that many students see
their intelligence – and consequently their future achievement – as a fixed entity
(Fixed Mindset), rather than something that can grow and develop (Growth Mindset).
If teachers and students work together to adopt a Growth Mindset, then the selffulfilling low expectations of students (and teachers) can be raised, sometimes
dramatically.

Defining the Learning Intention con’t.
• Activity: What are we doing?
- Write a description of your best friend.
• Learning Intention: What are we learning?
- To write an effective characterization.
• Context: Vehicle for the learning
- Friendship

Quality Learning Intentions
CRITERIA: A well-written learning intention is:
• Tightly focused on the intended learning (vs. the activity)
• Clearly aligned to the purpose of the lesson (teachable
element of the learning target or standard)
• Suitably measurable via specific qualitative, quantitative,
and/or “met” / “not met” methods
• Plausibly achievable in a focused and limited amount of
time (lesson vs. an entire unit)
• Appropriately written for intended audience
(considerations include development and experience)

Upgrading Learning Intentions
FROM

TO

I can apply reading strategies to determine
meaning as evidenced in the short story, “The
Pit and the Pendulum”

I can select and use reading strategies that
correspond to the characteristics and purpose
of a text

I can apply steps to solve problems in order to
prepare for the upcoming CSA

I can utilize flexible and sound reasoning
abilities to efficiently solve multi-step
problems

I can work with others as we complete our
project and get ready to share it with other
class members

I can appropriately respond to questions posed
by my group members as we prepare for our
project presentations

Well-written Learning Intentions:
- Focus on learning – not the activities (consider using language from deconstruction
and/or Target/Method/Match chart)
- Targeted at growing abilities toward meeting specific learning targets (focused
on learning goal that is just right in scope and size vs. too large or general (standard
or entire learning target)
- Include a desired level of expected performance (What counts here? What
matters, as far as success? What is most important? Usually represented in
qualitative terms)

Success Criteria

Learning
Intentions

Success Criteria

What and Why

•

How to recognize
success

What Are Success Criteria?
Success Criterion/Criteria –
A success criterion (plural = criteria) describes
the expected degree to which the learner must
reach in order to be successful in the learning
intention. When quality is expected (vs. simple
completion), success criteria are written using
qualitative language designed to indicate levels
of performance *(Adapted from the Assessment
Reform Group)

What Are Success Criteria?
“… success criteria summarize the key steps or ingredients
the student needs in order to fulfill the learning intention –
the main things to do, include or focus on.”
- Shirley Clarke

Why Are Success Criteria Important?
•
•
•
•

Improve understanding
Empower learners
Encourage independent learning
Enable accurate feedback

Success Criterion/Criteria
• Well-constructed success criteria:
• Focus on the most important aspects of the
learning intention
• Include a qualitative element
• Are clearly written for the intended audience

Hattie, et al. in Visible Learning

Teacher Clarity (d = 0.75 rank 8/138
One of the themes of Visible Learning is how important
it is for the teacher to communicate the intentions of the
lessons and the notions of what success means for
these intentions (success criteria). Fendick (1990)
investigated teacher clarity, which he defined as
organization, explanation, examples and guided
practice, and assessment of student learning – such
that clarity of speech was a prerequisite of teacher
clarity. The correlation was 0.35 (d = 0.75) and the
effects were larger when students, rather than
observers, rated the teachers.

In order to enhance current
performance, learners
must be able to answer…
Where am I going? – connection to learning intentions
Where am I now? – connection to success criteria
What do I need to do to grow? – connection to both

Our Learning Intention and
Success Criterion
I can enhance my understanding of the
components of well-constructed learning
intentions and success criteria as evidenced by
meaningfully upgrades to existing practice.

Formative check:
Where are you right now in relation to the expectation in the learning
intention? What do you need in order to better understand and apply?
What resources might you access?
Please self assess and share with a proximity partner.

Adapted from the North Carolina Department of Public Instruction

Learning Intentions
• Well-constructed learning intentions:
– Are closely aligned to standards/goals/outcomes
– Focus on manageable portions of learning
– Are clearly written for intended audience

Revisiting Our Topical Essential Questions:
• What similarities and differences exist between and
among learning intentions, learning targets, and
standards/goals?
• Why does it matter?

Standard – Broad goal
Learning Targets – Teachable components*
of standard
Learning Intentions – Daily learning focus

Standards
Statements that define the content
and level of skill students must
demonstrate on the learning
outcome; standards are long-term
goals
 Content
 Performance

Learning Target
Statements of what we want
students to learn and be able to do
as they approach the requirements
of the standards; learning targets
are short-term goals

5
Q: Where do Learning Targets and Learning
Intentions Come From?
A: Deconstructions
1. Identify maximum cognitive demand of standard
2. Deconstruct into elements needed to reach the
standard
3. Select assessment methods using
Target/Method/Match
Knowledge

Understandings

Reasoning
Abilities

Skills

Products or
Performance

Dispositions

Deconstructing Standards
Knowledge Understandings

Reasoning
Abilities

Skills

Products and
Performances

Dispositions

Unpacking vs. Deconstructing

Unpacking = Everything that
is explicitly listed in the
language of the standard/goal

Deconstructing = Going beyond what is
explicitly listed in the standard/ goal.
What does it take in order for students to
get to this goal/standard? Knowing what
we know about our learners and the
content/skills in the standard—what
needs to be included in our lessons to
equip them for success?

Example: Driving
Standard: Safely and efficiently operate a
vehicle in a variety of conditions.

Example: Driving - Unpacked
Standard: Safely and efficiently operate vehicle
in a variety of conditions.

Example: Driving - Deconstructed
Standard: Safely and efficiently operate vehicle
in a variety of conditions.
Knowledge Understanding

Reasoning

Skills

Products and
Performance

Dispositions

Types of Learning Targets:
• Knowledge
• Understanding
• Reasoning
• Skills
• Products or Performances
• Dispositions

Knowledge
Mastery of substantive subject content
where mastery includes knowing it.
Knowledge can also be procedural—
following in a given formula or procedure.
Finally, knowledge can be sorted into that
which must be known outright
(“memorized”), and that which can be
looked up (on a device, for example)

Knowledge Examples
•
•
•
•

Identify metaphors and similes
Name the components of a cell
Know the multiplication tables
Recall the major events that provoked WWI

Understanding
An insight into ideas, people, situations, and
processes manifested in various appropriate
performances. To understand is to make sense of
what one knows, to be able to know why it’s so,
and to have the ability to use it in a variety of
situations and contexts. Wiggins and McTighe,
authors of Understanding by Design, advocate for
six facets of understanding including: explanation,
application, perspective, interpretation, empathy,
and self-knowledge.

Understanding Examples
•
•
•
•

Understand what e=mc 2 means
Understand the value of symbiosis
Understand the concept of freedom
Understand someone else’s point of view

Difference between Knowledge and
Understanding

Understanding must be
‘comprehended’ but knowledge
need only be ‘apprehended’
-John Dewey

Reasoning
The ability to use
knowledge and
understanding to
figure things out, to
make decisions, and
to solve problems.

Reasoning Examples
• Analyze, evaluate, and make decisions
• Make a prediction based on evidence
• Examine data/results and propose a meaningful
interpretation
• Distinguish between historical fact and opinion
• Justify a stance
• Synthesize evidence and determine an outcome

Skills
The ability to execute
one’s knowledge in
action. The development
of proficiency in doing
something where the
process is most
important.

Skill Examples
•
•
•
•
•

Measure mass in metric units
Use simple equipment and tools to gather data
Read aloud with fluency and expression
Dribble a basketball
Use a word processor to write a paper

Performances/Products
The ability to create
tangible products or
conduct skill-based
performances that meet
certain standards of quality
and present concrete
evidence of academic
proficiency. Performances
and products are created
using design thinking.

Product/Performance Examples
• Select and construct a graph, chart, table or other visual
representation to communicate data
• Develop and design a personal health-related fitness plan
• Create an informational PowerPoint Presentation based
on a topic of interest
• Construct a complex physical model of an object
• Write a evidenced-based paper to support a thesis based
on student-selected inquiry

Dispositions
• Attitudes, beliefs, and/or habits of mind that
accompany a desired content or performance
outcome

Dispositions
•
•
•
•
•

Believe that it is important to eat healthy foods
Trust that practice will pay off
Continue to move forward, despite obstacles
Possess a positive outlook
Believe that writing supports learning in content
areas
• Persist and show perseverance

How do we deconstruct?
Step One:

Identify the (ultimate)
cognitive demand of the
overall standard.

Examples:
• W.5.8. Recall relevant information from experiences
or gather relevant information from print and digital
sources; summarize or paraphrase information in
notes and finished work, and provide a list of
sources.
• SL.9-10.5. Make strategic use of digital media (e.g.,
textual, graphical, audio, visual, and interactive
elements) in presentations to enhance
understanding of findings, reasoning, and evidence
and to add interest.

• W.5.8. Recall relevant information from
experiences or gather relevant information from
print and digital sources; summarize or paraphrase
information in notes and finished work, and provide
a list of sources.
• SL.9-10.5. Make strategic use of digital media (e.g.,
textual, graphical, audio, visual, and interactive
elements) in presentations to enhance
understanding of findings, reasoning, and evidence
and to add interest.
**Identify all of the targets embedded in the language of the standard; compare
them and determine the highest level cognitive demand asked for among all
listed (Knowledge? Understanding? Reasoning? Skill? Performance or
Product? Disposition?)

How do we deconstruct?
Step Two:
Identify the requisite knowledge,
understandings, reasonings, skills,
performances or products, and/or
dispositions needed for success.

Standard:
Produce writing to communicate with different audiences for a variety of
purposes.
Type: *Knowledge *Understanding *Reasoning *Skills
* Performances / Product * Dispositions –highest cognitive demand = product
Learning Targets/Specifications:
What are the knowledge/understandings, reasoning, skills, performances and/or products, and
dispositions underpinning the standard?

Knowledge /
Understanding

Reasoning

Skills

Performance Dispositions
or Product
Enjoy writing

Distinguish
between
and among
the uses or
Understand
meanings of a
concept
variety of words
of word choice (word choice)

Know what a
sentence is

Hold a pencil correctly
Print letters correctly
Create complete sentences
Select words aligned to
audience

Compose
well-crafted
writings

Be willing to
share writing
with others
Support the
work of others
Be willing to try
new techniques

Creating Specifications for Standard:
“Driving a Car with Skill”
What knowledge will students need to demonstrate the
intended learning?
What understandings will students need in order to
successfully navigate the task of driving?
What patterns of reasoning will they need to master?

What skills are required?
What performances or product development capabilities
must they create or demonstrate, if any?
What are the important dispositions?

How do we deconstruct?
Step One:
Identify the
(ultimate)
cognitive demand
of the overall
standard.

What is the highest
level of cognitive
Demand? Answer =
Performance:
Underpinnings include:
Knowledge
Understandings
Reasonings
Skills
Dispositions

How do we deconstruct?
Step Two:
Identify the requisite knowledge,
understandings, reasonings, skills,
performances or products, and/or
dispositions needed for success. These are the
learning targets. Portions of the learning
targets are called specifications.

Driving a Car with Skill
Knowledge
Know the law
Identify symbols
Understandings
Different weather conditions = different driving
The concept of taking turns (at a four-way stop)
Read signs and understand what they mean
Reasoning
Assess road conditions
Check blind spot as appropriate
Skills
Steering, shifting, breaking, parallel parking, …
Dispositions
Remain calm in stressful traffic
Be courteous to those who are merging

Clarity is important.
Stiggins says:
The clearer the target, the better the result.

As teachers, we are
the content experts;
we create the
lessons and
understand the
expectations—the
purpose of lesson is
clear to us.

The goal of
communicating
Learning Intentions and
Success Criteria is to
make the focus of
learning clear to the
student. The key
consumers are the
students.

Connections to Deconstruction
Chart
Look at the deconstruction chart
(or see the electronic version)
There are essentially three steps in the process:
1. Identify the maximum cognition demand/level of the
standard/goal
2. Deconstruct into various types of learning targets
3. Align with acceptable evidence (assessment
artifacts)
– This is the connection to the Target/Method Match
Matrix. There are many examples online associated
with CCSS in ELA and Math (see Kentucky for
example)

CLASSROOM
ASSESSMENT
MATRIX
Knowledge
Recall facts/information;
Know how to (procedural); Know
via reference or retrieval (where
to find it)

TARGET

TARGET

Reasoning Abilities
Use knowledge to reason for:
Decision-making
Problem Solving
Critical Thinking

Understandings
Ability to comprehend and
demonstrate depth, breadth and
flexibility of concepts and
transferable skills
Performance Skills
Use knowledge and reasoning
abilities for physical skills and/or
demonstration of proficiency

Products /
Performances
Creations, exhibits, reports,
simulations, recitals, role plays

Dispositions
Affective goals that influence
confidence, contribute to
engagement, impact
motivation—and ultimately—

Commonly
Used
Verbs

Selected
Short Response
Extended
Response
Response
True/False,
Fill-in-the-blank
multiple-choice, & short answer Essays & reports
& matching

Identify, select, match, choose,
Can sample mastery of
recognize, name, label, know, list, knowledge elements
describe, define, quote, recite,
repeat, memorize

Order, determine, dissect,
examine, justify, compare,
contrast, combine, relate, adapt,
modify, group, categorize,
predict, conclude, judge, classify,
infer, deduce, evaluate, estimate,
relate, distinguish, identify
patterns, consider, analyze

Can sample mastery
of knowledge
elements & suggest
understanding of
relationships

Can assess
Brief description of
understanding of basic complex problem
patterns of reasoning solutions can
provide a deeper
window into
reasoning
proficiency

Use the phrase “As evidenced by” to determine the most valid and aligned
evidence. The best type of evidence depends which facet of understanding is
being assessed (Six Facets = Self-Knowledge, Empathy, Application, Perspective,
Interpretation, or Explanation)
Observe, focus, attention, listen,
perform, process, conduct, work,
read, speak, assemble, operate,
demonstrate, investigate,
critique, assess, explain,
differentiate, model, collect,
dramatize, explore, discuss,
question, compute, cite
hypothesize, formulate
Design, produce, create, develop,
make, write, draw, represent,
display, construct, perform,
synthesize, apply concepts, prove,
draw & communicate conclusions
Can ask learner to rate, explain,
illustrate, or demonstrate based
on attitudes, beliefs, and/or
habits of mind

PERFORMANCE OBSERVATION/
PRODUCT
CONVERSATION

WRITTEN RESPONSE
(Paper/Pencil or Computer)

Performances,
experiments, &
exhibitions

Can tap understanding Not a strong choice for
of relationship among this target type—other
elements of
options preferred
knowledge

Written descriptions
of complex problem
solutions can provide
a deeper window into
reasoning proficiency

Can infer reasoning
proficiency from direct
observation of student
problem-solving
behavior

Oral exams,
interviews, &
discussion
groups

Assessor can ask
questions, evaluate
answers, & infer
mastery, but a timeconsuming option; not
efficient
Can infer reasoning
proficiency more
deeply by asking
student to “think
aloud” or through
focused, probing
follow-up questions

Performance tasks are the preferred type of assessment evidence to
demonstrate understanding with validity. Instructional units should be
anchored with cornerstone performance assessments. These
assessments require learners to apply their knowledge, reasoning, skills
and dispositions in real-world scenarios and novel experiences.

Not a good match.
Can assess mastery of knowledge
prerequisites to the ability to create quality
products—but cannot assess the quality of
the products themselves

Can assess skill in
writing directly, but
otherwise limited to
prerequisite
knowledge

Can directly observe
and evaluate skills as
they are being
performed

Can assess skill in oral
communication
directly; can also
assess mastery of
prerequisite
knowledge

Not a good match.
Can assess mastery of knowledge
prerequisite to the ability to create quality
products—but cannot assess the quality of
the products themselves

Can assess ability to
create written product
directly, but otherwise
limited to prerequisite
knowledge

Can assess directly:
(a) proficiency in
carrying out steps in
product development
and (b) attributes of
the product itself

Can probe knowledge
of procedures and
attributes of quality—
but not product
quality itself

Questionnaires&
surveys can tap
learners’ feelings and
attitudes

Open-ended questions
can elicit deep
Dispositions can be
Feelings and attitudes
responses about
inferred from behavior can be explored and
feelings and/or
and products
probed in depth
attitudes

Open response
items can capture
additional
information not
included in a fixed

Application – How did you do?
Discuss and record responses to the activities to
practice these ideas:
1. List qualitative words germane to your content
area/ course
2. Identify well-crafted learning intentions; upgrade
existing to increase effectiveness
3. Identify well-crafted success criteria; upgrade
existing to increase effectiveness
4. Combining well-crafted learning intentions with
well-crafted success criteria to increase efficiency
and effectiveness
5. Deconstruct a standard in your content area

That was great practice, and it is the effective use of
learning intentions and success criteria—not the
mere existence of them—that makes a difference in
student learning
Uses:






Communicate at beginning of lesson
Check for understanding
Refer to throughout lesson; formative checks for progress
Review at end of (daily) lesson
Use for
 students to self assess and make adjustments;
 teachers for instructional planning and next steps

Summary
Using Learning Intentions and Success Criteria:
•
•
•
•

empower learners to become independent learners;
create more self-motivated pupils;
improves understanding; and
can help focus feedback

This isn’t all new
• but we need to be more systematic and consistent about using these
practices in our classrooms.

Our Learning Intention and
Success Criterion
I can enhance my understanding of the
components of well-constructed learning
intentions and success criteria as evidenced by
meaningful upgrades to existing practice.

With a Partner
• Discuss your response to this question, “Knowing
what I know, how might I upgrade my use of
learning intentions and success criteria?”
• Please turn and talk.

Next Steps

• Apply in classroom practice
• Work to provide effective feedback to
colleagues
*Remember, more (effective) feedback = more learning—this
applies to learners of all ages!

